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BBSTRACT
Authoritarianism is a negative factor in learning as

well as a social problem. If tesachers can be trained to counter
authoritarianism, they can begin to break the vicious circle of
people growing up in an authoritarian culture, becoming authoritarian
themselves, and molding t!eir institutions and overall behaviors in
an authoritarian fashion. This study was designed to examine the
effect of a treatment on the autheritarian level of a group of
2ducation students from highly authovitarian societies. Zxperimental
and control groups of graduate students at the American University of
Beirut were studied to determine specific eiements in the
learning-teaclhing process that would produce greater tolerance among
learners. Such elements would then become primary components in a
reqgular program of instruction offered to a group ¢f learners to
produce the desired effect. The findings repurted confirm that
authoritarianism may be reduced through learning experiences
specially designed for this purpose, but not through general
edvcation. Questions for further study include the vpermanence of
change in attitude and whether different treatment is required
depernding upon the degree of authoritarianism demonstrated. The
tindings of the study can bes implemented in both preservice and
inservice training programs. (JMF)
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EOLUCAT IUN FOR TULERANCE:

A EAPERIMNT I COUNTER-ALTHORITATIANISHM

Problem
Fushoritarianism heas besn a subject of rather intensive
study since World Lar II. Eric Fromm (G) saw the suthoritarian

4

person as ¢ refuoee from freedom, & person who relies on sub-
missive-dominznt relationsbips as substitutes for the more
senuine @nd haormoniocus relaticnships his more autonomcus brother
enjoys. Jean-Pzaul Sartre (18) considered antisemitism a mani-

fFeatation of authoritarianism, A study of authoritarianism ond

18]

lecdership by Suntord (17) led to the conclusion that authoritarian
persens show preference for directive leadership and tend to re-
ject leaders who show weakness, Such persons generally act as
willing members of undenocratic groups; they also tend to be
Aistrustful and suspicicus of others os was revealed by Adorno

end others (1), and later confirmed by Deutch (2) and Halverson

snd Shore (7).

The publicsticn of The Authoritarian Personality (1)

triggrered & large number of studies. Tihe Celifornie F-Scale
has been used in numerous studies to explore various aspects
of authoritarianism, especially ass it relestes to education.

Findings of saveral studies indicate that authoritgrisnism is

necatively associrited with 2 number of treiis that schocls
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senerally seek to develaop Hews ond Lindner (8) found a negative
cerrelation between Jogmatism (o corrslary of autheoritaricnism)

and self-esteem, A ztudy by Eissmman and Cherry (4) and another

oy buck and Urunmeer (11) osteilished ¢ negative correlation between

m and critical thinking zbility. Although no corre-

) o

7

autnnritariani
lotion wuys found bstween suthoritarianism ard teaching effectiveness
, A1 o . : :
(epaigddmm=es ) te-chor-pupil rapport is negatively related to
texchers' authoritzriznism es reperted by Leeds (9), The findings
on suthoritarisnisr among camg counselors are practically parallel

(1¢). Furthesmore, autheritarisnism snd degma seem to have a

tircet bemring on lezrning per se. According to Vacchiane (21)

dogratism is inveolved in the lcaerning process in that it affects

the individuzal's sensitivity =o certain aspects of content.

5

Ehrlich (3) his established a tendency of non-dogmotic individuals
to luarn more cf their clossroom exposure and to retain their
knouledyo sigrificantly longer than do highly dogmatic individuals,
Test wnxiety, on the gther hand, is pesitively correlated with
muthoritarianism s ostablished by Rebhun (16).

In additicn to being & negative factor in learning, autho-

1

riterianism is & for reachinyg social problem. Authaoritarian
perscens, by etinition, @re anti-democratic., They have little
tnlerance of others and tend to force their "truth" on aothers,
They =re susnicious of others, especially these who hold dif-
ferent viiws nr subscribe to different values. They cannot

function well in ¢roup situations oxcept under auvtocratic rule
i : =

1
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in which cguse tension end in-group hostility often buwild up @s
shown by white . Lippit (23). Authoritarian people are basi-

canoble of sel  government, It is naive to expect

o
=
-
<
b
I

vairantees of civil liperties and constitutional government in
o country heps the aversge citizen renies his neighbor the very
freedom he expects his government to avail him,

It is no accident thet dictutorigl regimes are so common
in miny oarts of Africa, Asis and South America; authoritarian
_cvernments are simply @ part of their own authoritarian people.
Ir nther words, o military Juntz attempting cverthrow of a8 legi-
timote government would find its task rather easy, in fact logical,
in u scciety where peocple themselves are @uthoritarian.*

However, there is another side to the coin. It is often
arcoued, even in wuthoritarian regimes, that education is a major

means of preparing a populace for self yovermment., In certain

Ucoanda, Bangladesh, etc.) pronouncements

=

instances (zs in Iran,
sy przsidents and other leaders reflect, =t least at the verbal
level, on aspirationfor achlievement of the democratic ideal.

Srodducte students from 2 nomher of countries in Asia and Africa

sturlying @t the Amerigsn University of Beirut seem to be highly

corritted to principlss of constitutionzl rfovernment, civil

6]

linertiss, znd tolerence to diversity of teliefs. VYet, the same

*

Frothro znd Melikian (15) regort newspaper headlines in
L-hanon (in 19%2) calling for a dictatorial government to take
over tu save the country. WMuny other examples can be found in
several other countries today.

)
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leaders who verbally favour a constitutional form of government
often rule not by consent of their people but by the power of
arms; the same graduate students who defend civil liberties--
verbally -~ and seem to aspire to democratic rule are themselves
highly authoritarian individuals as evidenced by studies such as
those by Prothro and Melikian (15) and Papastavrou (13).

The problem, therefore, is not simply what people aspire
to achieve-- India, for example, has always aspired to achieve a
measurea of economic affluence yet she has not conquered the
threat of starvation. Rather, the problem is 'ow to break the
vicious circle of people growing up in an authoritarian culture,
bhecoming authoriatarian themselves and molding their institutions
and overall behaviors in an authoritarian fashion. How can an
authoritarian teacher, for example, teach in any style other than
that of authoritarian teachers?

In attempting to answer the above guestion, one must first
give up thinking in terms of ahsolutes. An authoritarian culture
will not change overnight: personality of the individual is not
readily receptive to basic change. However, some modification
can he affected as a resualt of certain influences. The school can
provide such influences and the channel must be the teacher himself.
If teachers can be trained to counter authoritarianism; their task
then would be to break the vicious circle. They would introduce

the force needed to counter a basic cultural influence.
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Furpose

This study wes designed to examine, in an cxploratory
fusnien, the effect of @ treatment on the sutroritarisn level
of 2 yroup of cducation students From hinhly acuthoritarian
socictins.  The first port of the study aimed ot Jdetermining
spoecific rlements in the learning-teaching process thot would
rroduce greater tolerance among learners.  Such elements would
becume primsry components in 3 reguler proyram of instruction
offerct to 2 group of learners to produce the desired effect.

The secound pert cf the study aimed at measuring the

degree of scoccess, if eny, thit the experiment might achieve.

Hrocadures

1. aubjects: The sample consisted of tuwo yroups of graduate
students enrolled in education courses at the American University
of Seirat (Geirut, Lebancn), The first group -- the experimental
group -- was made up of 35 students who enrplled in a course on
instructional supervision during 1971-72 (19 students) and 1972-
73 (16 students). The centrel croup censisted of 46 students who
vere enrnlled in four other greduate courses taught by the same
insfructor during the seme perica: 1971-72 and 1972-73. Where a
student wazs enrelled in the course on supervision znd dany of the
cther courses, he was included only in the experimental group.
Heturally, duplicates were screened out sc that subjects were

counted only once,

7
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ts wore greally Jdiverse in na-

(]

In both groups the suhjie
tivnal bockground.  In approximotely similoar rotios the two groups
were cemposcd of students from Arab Countries anrl Hungladesh,
Cyprus, Irtun, Pakistzn ond She Lnited Stotaes.  The experimental

yroup included one student from Jritain ss well.

«. Instrument: The 19-item condensed F-S5cale (Sce Appendix I)
nhich is port of the original 2Z-item California F-Scale develapi:
by ndorno gt ol (1) wis used in this study, The scale was modified
‘Nt oestablishea valid in the FHiddle East by Prothro and Melikian (15),
wnialss ny Papastavrou (13),  Melikian (10) established a reliahility
cocificient of 0.65 for Arab students, and Papastavrou(13) computed
a@ reliability coefficient of 0.86 for Greek Cypriot subjects,

The instrument consists of statements of opinion with which
e gubject may sgree or disagree. Instructions recuest respondents

to stete thrir positions on ~ach statement by marking one of four
categories: Strongly Agree, ~yree, Disagree, «nd Strongly Disagree,
Lsing @ numerical value of 1 to 4, the scule renders a totzl score
ranging between 15 .nd 76,

A pre-test was given the experimentazl group and the centrol
4yroup during the first weel of the semester. & post-test was ad-

ministered to both groups st the ond of the semester. The purpnse

of

ot

esting wes expliined to the subjects as an attempt tc establish

norms for tie kiddle Esst in regerd to certain beliefs and opinzons.,

ing af Deta: The following steps uviere Followed:

19}

‘e Proces

4. A total score wss computed for each subject,

3
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b. Four sets of data were thus obtained: a pre- and post-
test for each of the two groups.
C. The mean difference (gain) for each group was computed.

d. The method of pooling variances was followed (20):

2
Pooled 52 = idiz +2d2
N,+7 - 2

Then: SD;"D:{ \/'7 (ﬂi'f'%)

2 . .
Where: :Z<f1 is the sum of sguares of the gain in

the experimental group,

Zdzz is the sup of sguares of the gain in

the control group,

771 is number of subjects in the experimen-
tal goup,
771 is number of subjects in the control
group,
S-— - is the standard deviation of the mean
Dy -~ Dy

difference in gain.
e. The t test was used to dectermine if gain in the experimental
group was significant, as follows:
£ = D1 “f)z
ESS;'*EZ

L, Experimental Treatment: The rationale developed for this experi-

ment was very simple: to involve the experimental group in anti-
authoritarian experiences and to do so consistently for a whole
semester. Shuch experiences would serve as "anti-toxins" and would

reduce the subjects' tendencies for dogma, inflexinhility of belief,

9
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and preference for authority over reason and group processes.

A basic element in the approach used in this study recag-
nized the essential importance of both dimensions of classroom
operations: the content (curriculum) and the process (method) of
teaching. The troublesome part here was in develcuing content to

untzr authoritarianism without appearing to do so. The purpose
tar this was to avoid any bias -- in an experimentzl sense -- which
might resul* frcm topics dealing directly with authoritarianism.
Modifications in the process of teaching were more easi’y designed:
the instructor consciously attempted to embody the spirit of counter-
authoritarianism.

Content of a new course titled "Seminar in Instructional
Supervision" was structured to serve the purpose of tnis study.
A course outline was prepared so as to deal with various aspects
of supervision and at the same time to endeavor to establich a
philoéophy based on toleranne and mutual acceptance. The course
outline listed several topics, or units of study, starting with a
review of the histary of supervision (noting the shift from inspec-
tion to a more human-relations-cum-scientific approach). Other units
introduced systems theory and concepts of group dynamics, and
presented a review of research on teaching. The focal point of
the course was a unit dealing with the process of instructional
supervision itself. This unit aimed at develiopment of a rationale
for supervision, preparation of a supervisory plan for each teacher

or group aof teachers, etiguette of classroom visitation, specific

190
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fechniovas of waking objective obsevrvations and collecting ko
on classroor behavior, nd She post-visitotion conference with
the teacher. Amonyg the technicues of dota collection ond @nalysis

N

empshauizad in Whir course was the Flenders! Verbol Interaction

by

Anolysic System (5). This sysiem is used by teachers und super-
visors to 3ssess several ospects of teacher-student and student-
stwinnt vorinl interacticn. Hoving noted the domindnce ar whnt
Flunders caolls "direct teoching” in several of the countries of
the regicn, the instructer emnhisized differences bhetween direct

Nt indirect teschers and stimul=tel Zn extensive review of the

litersturs on thz effects of beth eppreaches ta teaching., The

crurse employed simulatian smd role deying =nd ended in & practi-
cum Zuring which students engaged in the uctual process of super-
vision ss they visited.teacners in neighboring schools for the
purpese of observation,

The role of the instructo- was carefully structurerd.
Students vere given the course outline and invited to selsct
topics on which they would prepare reports mostly in groups. The
instructaor's rolz wes limited toc a2 few basic lectures, coordination
of claéss zctivities, ruestioning znc sresenting summaries of material
reported by students,  Classroom work wzs the responsibility of &ll.
The group wes given one basic guideline: that the highest form aof
learning takes plzce when the learner is actively involved and
when he is able to receive information from different sources,

sythesize it and integrate thet which he accepts into his own

it

ERIC
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fund of Lnowlodge,  wh ot he ledrns becomes his, bul Jdows nng
necussarily rencesent o finagl ond irrevocible Lruth.

The contonts ond srocess were Shus integrated te creoate
anopen elimete cnd te offer oprortunities feor stuients to intoer-
et with ooch cther, with the instructor Ny, most importont of
all, with thelr own private beliefs and volues.  An examnle is
nifered to {llusbrate,  The aroup was receiving 2 report on
suprrvisery visits to the classrteom when the issue was Taisad

s to uhether fo moake announced or unennounced visils., The

tionale for theg Firet nosition wos seen by its advocutes os

JAy 0T

enphesizing respect for the teacher, showiny trust in him and
znabling him to plon his work according bo the purpose(s) of the
supexvisary vicit, Supportsrs of the cther pasition advocating
Lnennounzaod visits presented ¢ different rationile, They believe:!
thet urannounced visits "kest teschers on their toes," and that
Ehey were the best mezns svailabhle tn the supervisor to get @ real
pleture of what sciusily went on in the classroom, During the
“iscussivn thet followed students started to see g relationship
Gztueen the two sides of the issue, thoir experiences s teachers,
thelr sssumntions zhout huraon nzture, @nc concepts they were
wncocntering in their readings such os "clinical supervision" ang
"shared decision-making." Discussion @iso extended to topics
dealing with the structure of society and patterns of control,

#nd with the oversll relstionship of government and governed,

parents and chilrdren, and teachers snd learners,

i2
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The control -roup, made up of students enrolled in other
courses taught by the same instructor during the same period,
received no deliberate treatment. The cortents of these
courses were educa%tional z-“minicetration, curriculum development,
and =2ducational research. The material dealt with was the conven-
tional graduate textbook type of content. The role of the instru-
tor was deliberately controlled so as to conform to the more formal
role of lecturer, discussion leader and evaluator. There were some
problems, however. A few of the subjects were enrclled in both the
course on supervision and one of the other courses. 0On one occasion,
for example, one of them guestioned the difference in the approaches
used by the instructor in the two courses. He pointed out that the
instructor was "indirect" in his zpproach in the former but he was
"gdirect" in the latter, referring to Flanders' two types of teaching.
It was explained to him that if that were true, it was simply because
gontents of the latter course were such that they perhaps reguired

greater direction by the teacher.

Results

The design used in this study called for measuring the gain
(negative gain in this case representing lower post-test scores )
observed in the two groups. As outlined in the section desling

with procedures the t test was used to determine whetehr then

13
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experimental groo .ffered significantly from the control group

in its gain on the F-Scale. RAelow are the findings:

1. Hotn gsocuos were highly authoritariun., The means on the pre-
tests, for example, were 51.0 and 51.2, and the ranges were
2£-70 and 32-65 for the experimental and control groups ,
respectively. Taking into consideration tke fact that the
instrument yields a minimum score of 19 and a maximum score
of 76, it becomes obvious that the scores obtained by the

subjects of this study are high indeed.

Table I

MEANS AND RANGES QF SCORES

OBTAINED BY TwO GROUPS

Means Ranges
- Pre-test Post-test Pre-test Post-test

Experimental 35 51.0 46.9 32-70 33-63

Control L6 51.2 50.0 32-65 31-60

i4
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Tible 7
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qnli, FCULED 5% AND t

Fir Tul GRUUFE

«~ -

N D Z4°  Fooled 85 S5 3 t
1 2
txnarintntal 35 ~L,r3 4389
*
0.5 1.01 2.602
Centrol L6 -1.2C 1,119

*
Sigrificant ¢t C.01 with 79 df.

s

Z. Table 2 shows the basic stetistics arrived &t by the method of
aocling variences. The difference in gain achieved by the two

orcups is significaznt: P<D.Dl. A significant reduction of

[
[
t
T
0
*3
I
o
]
izl
[
N

:niem is abserved in %the experimental group znd can

he attrinuted to the treatment,

Discussion and Conclusiens

The findin,s reported zbove c-nfirm that suthoritarianism

P

moy be raduced through lesrning experiences specially designed for
this purpose. Tais finding is consistunt with results of a soudy
by Levinson @nd Shermerhorn (10) whe report reductior of authorita-

cianism among porticipsnts in en intergroup relztions workshop.

ib
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It must be noted that both the workshop and the present study speci-
fically aimed et reducing authoritarianism. However, the literature
is not altogether clear aon this issvi. Two studies have heen iden-
tified in which reduction of authoritarianism was a function of general
learning; that 1s, the learning experiences provided were not spoci-
fically designed to counter authori:arianism. According to & longi-
tudinal study by Plant (142}, authoritarianism decrzases regularly as
a function of college attendance. Cnnsistent with that is & finding
by Scarr (19) that authoritarianism declined among studei.ts who enrolled
in a courgse in human development.

+er, implications of the two studies referred to are dif-
ferent: cne of them was longitudinal wbile the ather was limited to
effects of learning over a short period of one semester.

The present study is different from all others cited anove in
that nost of the subjects were highly authoritarian; the majority were
members of Asian and African societies which are highly authoritarian--
as pointed out by Prothro and Melikian (15) and Papastavrou (13), and
also as reflected by the F-scores of the subjects themselves reported
in Table I above. Since the controi group did not show reduction of
authoritarianisn, it may be concluded that general education as such
does rot have a noticeable effect in promoting tolerance among highly
authoritarian subjects; at least no short-term results were abseived
in this study. This, of course, is a confirmation of the popular
belief among educators that schools generally serve more as inst-

ruments of cultural transmission and perpetuation than as agents

16
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of change. It anpears, then, that at least in highly authoritarian
cultures, reduction of authoritarianism cannot be achieved as a by-
product of general learning, and that deliberate and concentrated
effort and special programs are needed to affect the desired change.
An issue arises here: do highly authoritarian subjects (e.g.Asians
and Africans) require a treatment that is different from that needed
to reduce authoritarianism among their more tolerant counterparte
(e.g. Americans)? In other words, is the difference merely quanti-
tative or is it gualitative as well?

A second issue is concerned with the permanence of change
evidenced in the experimental group. Authoritarianism, like other
personality traits is deeply-rooted. The fact that it can be
changed does not preclude the tendency of subjects to revert to
earlier behavior as psychotherapists know only too well. It was
not within the scope of the present study to examine this gquestion,
but a safe prediction would be that reinforcement of the initial
treatment be required to maintain the changed status. If a school
sets reduction of authoritarianism as one of its goals, more than
a single treatment would probably be need to makz that change more
lasting. Further reszarch can shed light on this issue.

The findings of this study add greater importance to teacher
education in authoritarin cultures. The objective of democratizing
society through education is proven feasible; the means of achieving
it arez available and can be improved with further research and

experimentation. 1,7
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R new dimension may enter the process of training teachers.
Modifi=d curricula and methods are needed so as to produce a new
generation of teachers who are less authoritarian than their pre-
cecessors and who, in their turn, may serve as counter-authoritarian
agents. But limiting the suggested change to pre-service education
of teachers may not be sufficient. Upon entering the teaching
profession new teachers may be absorbed by an already established
system with its authoritarian mode of operation and patterns of
interaction, and they may revert to earlisr authoritarian patterns.
In order to minimize this danger older teachers and administrators
should be subjected to similar counter-authoritarian influences,
In-service education programs may be developed containing in hoth
content and process the elements of Counter—authoritafian influence.
The outcome would be slow and gradu=zl, but with effort and determi-

nation it can be achieved.

18
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AFRENDIA T

Here ere scme statements of opinion with which scm:» people agree

oand others disagree,

Indicate your agreement or disagreement

with every ore of the followinyg statements as follows:

Circle 50 if you Strongly Disagree with the statement.

Circle D if vou Disagree even a little with the statement.

Circle A if you Agree even a little with the statemert.

Circle SA if you Strongly Agree with the statement.

Chedience ant respect for authority are
the mnst important virtues children
shculd have,

Mo weakness or difficulty can hold us
oack if we huve enough will power

Science has its pluece, but there are
many important things that can never
possibly be understood by the human mind.

Human neture being what it is, there
will always be wsr and cenflict,

Every person should hsve complete
faith in some supernatural power whose
decisicns he obeys without questions.

Wwhen @ person has a8 problem or warry,
it is best for him not to think about
it, but to keep busy with more cheerful
things.

What the youth needs most is strict dis-
cipline, rugoged determination, and the
will to work and fight for family and
country.

An insult to our honor should always
oe punished,

S0

SO

SD

S0

SO

S0

S0

SA

SA

SA

SA

SA

SA
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14,

15,

j—
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13,

flowsidays whon so mony kinds of people
move araountd nd mix together so much,

persen has to protect himself especially
cerefully sgeinst catching on infecticn or

digen

52 frem thaem

whet my country nees
«nd noliticn) programs
tireless, devoitsd luaders in whom the
recple can nut their f

Sex crimes, such as rape and attacks on
chilrdren, deservz more than mere impri-
scnment: such criminals cught to be
publicly whippo. or warse,.

People can bz divided into two distinct
clesses: the weak and the strong,

There is hardly anything lower than a
person who does not feel a grest love,
gratitude, ond respect for his parents.

flowadays mare pecple @zre prying into
mitters thet should remsin personal

. 1 2 _
N privent=,

Most of our socizl problems would be
sclveid if we could scmehow get rvid of
the immoral, croarckerd, =nd feehle-
minded peonla,

If prople would $nlk less and work more,
everyoody would be hetter off,

Most people don't realize how much our
lives =re centrolled by plots hatched
in secret places,

Homosexunls are hardly octter then
criminals ~nd nught to be saverely
punisheu,

iin sane, normal decent person could
gver think of burting a close friend
or relative,

o}
o

20

8%, more than lzus
5, 1s o few courages,

3D

5D

5D

59

W
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SA

SA

SA

SA
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SA

SA
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